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In the CVC you....

1. Select the words to teach

2. Organize activity-based instruction

3. Teach the words in the activity
Provide “repetition with variety” across activities

Make learning meaningful and memorable
Implement strategies to talk about non-core words
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Apply throughout your day

The Need for a Systematic Plan

In the CVC, it is essential to have a curriculum,

just like every other subject has a curriculum.

e Without some type of curriculum guide, it is
easy to get off track and lose your way,

especially as staff and therapists change.
¢ Using a systematic plan helps track outcomes.

¢ The PLLAN shared today is part of the Pixon
Project Kit.

Pixon Project Kit Availability

¢ Full Kit available

— In USA from Prentke Romich Company
* www.prentrom.com
* PPK-1 (part to order)

« $149.95 (plus shipping and handling)
— In Australia & UK from Liberator, Ltd.

¢ Extra Cloth Carrying Cases (without any inside
picture displays)
— Available from Gail M. Van Tatenhove, PA

— www.vantatenhove.com
— CCC-1 (part to order)
— $25/per case or 5 for $100.00 (plus shipping and handling)
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Pixon Language and §
Learning Activity

Notebook

Pixon Educational

and Pixon Picture
Environmental System
Materials

Pixon Manual
Communication

Boards

The PLLAN

¢ Twelve modules

¢ Designed to introduce 150 core words
— Based on language function and word groups

(Reasons to Talk = Pragmatics)
¢ Each module provides instructions for ...

— Teaching the words in activities (geared to SLP )
— Providing Aided Language Stimulation

¢ To prompt the child
* To expand the child’s utterance

Why Select Words Based On

Reasons to Talk?

¢ A strategy for making sure you will be able to

teach a VARIETY of words and emphasize a
VARIETY of reasons for talking when teaching

starts.
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Pragmatic & Semantic Functions

request * honexistence .« agent

assistance « disappearance « object
recurrence . . .

* rejection * action
(request & .
comment) « cessation ¢ possession
name/label * comment

existence » direct

regulation

— (time, distance,
action)

* associate

Select Words for Functions

e Recurrence

— Again
— More

e Cessation

— All done/finished
— All gone/gone

— Stop
— Different

Select Words for Functions

¢ Express Negation ¢ Regulate (time/pace)
— Don’t — Now
— Not — Llater
— Wrong — Fast
— Trouble — Slow
— Problem — Ready

— Break/broken —  Wait
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Module 1

¢ Initial Mediating/Regulating of Activities

again
all done/finished

all gone/gone
different
do

help
look

more
stop
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10. what

Module 2

e Expressing Self, Others, and Possession

father
he-him-his

|-
me-myself
mother

my-mine
she-her-hers

they-people
we-friend
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10. you-your

Module 3

* Expressing Negation and Negatives
1. break/broken
don’t

not
problem

trouble

o vk wnN

wrong
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Module 4

¢ Regulating Time Aspects of an Activity

fast
later

now
slow
wait

oV AwWN R

ready

Module 5
* Requesting and Directing Actions

1. come 8. say

2. get 9. tell

3. give 10. see

4. go 11. take

5. have 12. turn

6. make 13. want

7. put 14. watch
Module 6

¢ Describing and Commenting on an Activity

1. Dbig-little

2. clean-dirty

3. easy-hard

4. empty-full

5. good-bad

6. hard-soft

7. hot-cold

8. loud-quiet

9. old-new

10. wet-dry
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Module 7

e Requesting Objects and Stating Their Existence

all

one Establish the Referent
place (point, look, show, name)

stuff Then ... Assume the Referent
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Module 8

¢ Stating and Directing Locations

1. on-off
in-out

up-down
over-under

away
here
there

NowuhwN

Module 9

* Requesting Information

question
what

who
when
where

why
how

NouUuhs®wWNE
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Module 10
* Stating Personal Attributes and Feelings
1. afraid 11. mean
2. am-is-are-be (1 word) 12. nice
3. busy 13. pretty
4. confused 14. sad
5. dumb 15. sick
6. feel 16. silly
7. happy 17. smart
8. hungry 18. thirsty
9. hurt 19. tired
10. mad
Module 11
¢ Stating and Directing Specific Actions
1. color 11. ride
2. count 12. share
3. dress 13. sing
4. drink 14. sit
5. eat 15. sleep
6. hear 16. stand
7. listen 17. walk
8. lose 18. was
9. play 19. win
10. read 20. work
21. write
Module 12
* Stating Additional Time Concepts
1. morning
2. afternoon
3. night
4. before
5. after
6. yesterday
7. today
8. tomorrow
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Teaching Core Words

¢ Write Goals

— For AAC device users based on pragmatic
functions

— For Communication Partners to provide ALgS

Joshua will request a repetition of an activity (or an
aspect of the activity) using the word “again” when

given the opportunity/situation and prompted (both
verbally and with ALgS) using a hierarchy of prompts.

— We only did it a little bit, but we can do it “again.”
— You can tell me you want to do it “again.”
— Say “again” and we’ll do it “again.”

— Let me help you say “again.” (hand-over-hand)

¢ Joshua’s partner will expand/model what he says
with the addition of 1 or 2 more words.
— “do again,” “

want again,” “want do again”

¢ Joshua’s partner will comment with the use of
additional words.

— “good idea,” “Ilike that,” “don’t do it”

Teaching Strategies

¢ Create opportunities or situations for

communication
¢ Use a hierarchy of prompts

¢ Provide Aided Language Stimulation (ALgS)

¢ Expand utterances to model and prompt
phrase and sentence development
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Teaching Core Words

¢ Write Goals with Teaching Strategies

* Develop Scripts (as needed) or Lesson Plans

Choice-Making & Requesting Objects

¢ What do you do when you are focusing on

CORE WORDS and not giving the kids lots of

¢ Use a core word to “define” the object (art

project)
— Crayons (these)

— Paper (this)
— Scissors (that)

— String (long)
— Glitter (pretty)

Module 1: Teaching Routine

* Provide the “materials” of the activity to the

person in such as way that he/she doesn’t know
what the activity is all about (e.g., putthemina
container, bag, or other barrier).

* Model and prompt the word “what.”
— | brought some new things for you today and you don’t

know “what” they are.
— You need to ask me “what” | brought.

—  Say the word “what” to find out “what” | brought.
— Let me help you say “what.”
* Expand

—  “whatin,” “what there,” “what in there”
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Module 1: Teaching Routine

Look at the materials in the container, but don’t take

them out. Later, do something very out of the ordinary with
some of the objects (place everything upside down, drop

things, forget to open juice to pour).
Model and prompt the word “look.”

— You can “look” at what | brought.
— You need to ask to “look.”
— Say “look” to see what | brought.

— Let me help you say “look.”

Expand

— “I'look,” “want look,” “I want look”

Module 1: Teaching Routine

what o Use obstacles and barriers to

look prevent the person from

help independently being able to

all gone/gone manipulate the materials (cover on
;noore blender, open container of juice.)
again * Model and prompt the word

all done/finished “help.”

different

stop

Module 1: Teaching Routine

what ¢ During activities involving

look

help

all gone/gone
more

do

again

all done/finished

different
stop

objects (snack, art supplies,
cooking), forget or lose one of
the key materials for the activity.

¢ Model and prompt the word “all
gone/gone.”
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Module 1: Teaching Routine

what ¢ During activities involving
look objects (snack, art supplies,
help cooking), use “moderation”
all gone/gone with the materials,
g‘:re encouraging the person to

) ask for “more” of something.
again
all done/finished  * Model and prompt the word
different “more.”
stop

Module 1: Teaching Routine

what * Continue participating in the
look activity, emphasizing a

help y variety of actions.

all gone/gone

mogre & ¢ Model and prompt the word
do “do” for a variety of the
again actions (?'g" putin, pour,

all done/finished blend/stir.)

different

stop

Module 1: Teaching Routine

what ¢ During activities involving
look action (music, reading,

help cooking), use moderation

all gone/gone with the action.

more

do * Model and prompt the word
again “again.”

all done/finished

different

stop
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Module 1: Teaching Routine

what — If you are using a variety of
look materials/actions, decide
help when you are “all done” with

all gone/gone one of the objects/actions

e (but not finished with the

[o] ..

again activity).

all done/finished — Model and prompt the word
different “all done.”

stop

Module 1: Teaching Routine

what * Once you decide you are
look finished with one
help object/action in the activity,

all gone/gone point out the other things

more
d you could use.
[o]
again * Model and prompt the word
all done/finished different.
different

stop

Module 1: Teaching Routine

what ¢ Eventually, the activity comes
look to an end. (Also, at any point
help in the activity, the student

all gone/gone has the option of asking to
more “stop” if he/she is bored,

do irritated, or ready to be left
again alone.)

all done/finished ¢ Model and prompt the word
different “stop.”

stop
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Lesson Plan
Form

Teaching Core Words

¢ Write Goals

¢ Develop Scripts or Lesson Plans

¢ Provide Repetition with Variety

Repetition with Variety ....

Do the same activity, but target different words
or

Do a different activity, but target the same words
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Same Activity - Different Words

¢ Different Words ( to regulate time/pace)

¢ Adjust your script/routine
— Look at all these ingredients. Let’s decide when we are

going to put them in. (Show 2 at a time - and decide
“now” or “later.”)

— Blenders have 3 speeds. (They are all kind of “fast.”

Pick the speed you want to use - slowest or fastest.)

— Let’s look and see if we blended enough and it is
“ready.” What do you think?

— Have someone use a switch to run the blender. They
have to “wait” before they hit the switch for you to put
the top back on the blender. Model “wait.”

Different Activity - Same Words

¢ Make a sandwich - still a food preparation

activity, so a similar context

¢ Do an art project - takes the words a bit
further into a new context

¢ Go shopping - into a new environment with
less structure - much more

decontextualization

Teaching Core Words

¢ Write Goals

¢ Develop Scripts or Lesson Plans

¢ Provide Repetition with Variety
¢ Provide Supportive Metaphor-lcon Learning
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Teach Concepts & Metaphors

* Provide Life Experiences to make learning the

CONCEPT meaningful and memorable
e Collect and use PROPS in hands-on activities

that simulate the picture and metaphor for the

concept ,ﬁi
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Teach Concepts Experientially

e Example: “bored”
— Teach the Concept/ New Word Experientially (with
Diversity)

 find 5 things to do that the person finds boring
— Life Experience to Pixon Metaphor

* spend time being “bored” watching TV
— Immediate Expressive Use of the New Word

DO THESE SIMULTANEOUSLY

Relate the Experience with the Picture

¢ Associate the experience with the picture
— Use Props

¢ Do de-contextualization activities to extend
the metaphor

—e.g., loud/quiet

Guide the fransition to using the Pixon on the MCB immediately.
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Pixon Prop = “more o

¢ To teach “more,” the
Unity symbol for more )
was modified with 1
open hand. The

musical notes are
attached to the hand

via Velcro. Each time
you ask for more, you
get “more” notes -~

placed in your palm.

Pixon Prop = “all done”

¢ To teach “all done,”

the symbol is made
into a puzzle.

e Put the puzzle
together and when

you are finished, you
say “all done.”

Keep this Pixon prop around while you do ANY activity.
As you do each bit of the activity, put in another piece of the
puzzle, until you are ALL DONE with the activity.

Promote Immediate Successful Use of

the Word

¢ Locate & use the symbol on the

communication display
— With and without “masking”

— Through meaningful motor repetition

— With appropriate physical, visual, verbal prompts
— With humanization metaphors*

Guide the transition to using the Pixon on the MCB immediately.
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Humanization of Word Groups

¢ People (yellow) = Phil Photo (takes your picture)

¢ Verbs (green) = Herb Verb or Mr. Action Man

¢ Nouns (orange) = Mother Hubbard
¢ Adjectives (dark blue) = Art Tist

¢ Time Adverbs (light blue) = Ed Verb - tells when
¢ Place Adverbs & Prepositions (purple) = Bob the

Builder
¢ Questions (red) = The Riddler

Teaching Core Words

¢ Write Goals

¢ Develop Scripts or Lesson Plans
¢ Provide Repetition with Variety

¢ Provide Supportive Metaphor-Icon Learning

¢ Incorporate Descriptive Talking

Descriptive Talking

¢ Use core words to define and describe objects

¢ Create a fast and easy way to “label”
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Teaching Core Words

¢ Write Goals

¢ Develop Scripts or Lesson Plans
* Provide Repetition with Variety

* Provide Supportive Metaphor-lcon Learning

¢ Incorporate Descriptive Talking
e Support Use of Multiple Word Utterances

Guidelines for Building Multiple Word

Utterances

¢ Aided Language Stimulation (ALgS) by

communication partner
— Use strategies used with speaking students

— Work on goals in the Modules

¢ Visual Strategies (used, not written about in PLLAN)

— Color-coded building blocks / sentence strings with
beads

— Parts-of-Speech Partner-Pairs

— Language Building Boards

Language Construction Strategies

¢ Write out what they are saying with color
coded markers/line drawings

¢ Use “pull-off” symbols to create a semi-

permanent record of the message
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Teaching Core Words

¢ Write Goals

¢ Develop Scripts or Lesson Plans

* Provide Repetition with Variety
* Provide Supportive Metaphor-lcon Learning

¢ Incorporate Descriptive Talking
e Support Use of Multiple Word Utterances

¢ Plan and Collaborate for Use All Day

Use the Words Throughout Your Day

¢ Pick words to use during different activities in

your day
¢ Create visual masks to highlight the words on the

child’s board

* Based on target words

* Based on module
* Based on Storybook Activity

¢ Post reminders to use core words in everyday

talking
¢ Use large classroom displays & voice output

technology

Using the Wall Chart

Use for Aided Language Stimulation during
classroom lessons

L]

Pull off Pixons to label “objects” descriptively

L]

Pull off Pixons for sentence building activities

* Hold up specific Pixons for students who can
only handle 1 to 3 Pixons presented at a time

Use with ambulatory kids who are making a
transition from PECs system to a Pixon board
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Training Others

It is essential to help others “THINK
IN CORE”

“Thinking in Core” Activity

e Review the book and create your story

¢ Decide on your book reading routine and how
you and your students are going to use the

book

— Listen as the story is read

— Comment on the story line or answer questions as
you read/tell the story

— Re-Tell the story in their own words
— Read simple lines

Training Others = “Core-A-Day”
Activity

Small groups (with 1 teacher in each group)

List out your Daily Schedule
Select 1 Module (12 folders)

Discuss teaching of these words

— What will the SLP do to teach these words?
— How will the teacher model and use these words

in their daily activities?

— What will the family do at home to support use of
these words?
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Training Others = “Make a Mask”

Activity

Small groups (with 1 teacher in each group)
List out at least 5 activities you do with your

students
Define the core words to target during those

activities to prepare for making a Mask
What other visual support materials might

you need or use in the activity
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